
























































































































































































































































































































































































































































































































































































.73	 .64	 .62	 .63	 .72	 .57	
Gijbels	et	al,	
2005	
.73	 .75	 .60	 .54	 .65	 .48	
Leung	&	Chan,	
2001	
.76	 .78	 .61	 .58	 .69	 .48	
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1	 2	 3	 4	
Q1	 Studying tends to give me a feeling of deep personal satisfaction.  .205	 .547	 -.001	 -.082	
Q2	
I find that I have to do enough work on a topic so that I can form my 
own opinions and understandings before I am satisfied. .112	 .551	 .092	 -.030	
Q3	 My aim is to pass the course while doing as little work as possible. -.011	 .025	 .403	 .141	
Q4	
I only study seriously what is given out in class or is in the course 
outlines. -.163	 .347	 .280	 .224	
Q5	 I feel that almost any topic can be interesting once I get into it. .263	 .415	 -.179	 .156	
Q6	
I find most new topics interesting and often spend extra time trying to 
obtain more information about them. .473	 .339	 .045	 -.056	
Q7	
I do not find my course very interesting so I keep my work to the 
minimum. -.068	 -.126	 .239	 .232	
Q8	
I learn some things by just memorizing, going over and over them until I 
know them automatically even if I do not understand them. .101	 .164	 .497	 .005	
Q9	
I find that studying academic topics can sometimes be as exciting as a 
listening to a good story or a seeing a good movie. .293	 .460	 .205	 -.147	
Q10	 I test myself on important topics until I understand them completely. .387	 .390	 -.027	 -.163	
Q11	
I find I can get by in most assessments by memorizing key sections 
rather than trying to understand them. .046	 -.069	 .554	 -.028	
Q12	
I generally restrict my study to what is specifically set as I think it is 
unnecessary to do anything extra. -.265	 .138	 .199	 .238	
Q13	 I work hard at my studies because I find the materials interesting. .469	 .352	 .035	 -.089	
Q14	
I spend a lot of my free time learning more about interesting topics 
which have been discussed in different classes. .636	 .127	 .079	 -.002	
Q15	
I find it is not helpful to study topics in depth. It confuses and wastes 
time, all you need is basic knowledge about the topics. -.010	 -.116	 .186	 .327	
Q16	
I believe that the college teachers shouldn’t expect students to spend a 
lot of time studying material everyone knows won’t be examined. -.091	 .103	 .094	 .430	
Q17	
I come to classes with questions about what I am learning. I want to 
have answers to these questions so I can better understand what I am 
learning. 
.551	 .126	 -.099	 -.013	
Q18	
I make an effort to do some extra reading (by myself) about the topics 
that teacher lectures on in class. .684	 .084	 .018	 -.046	
Q19	
I see no point in learning material which is not likely to be in the 
examination. .041	 -.152	 -.025	 .723	
Q20	
I find the best way to pass the examinations is to try to remember 
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